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Teaching Philosophy 

Writing, despite the image in the popular imagination, is rarely a solitary affair.  One 

learns how to write through the help of great teachers and dependable colleagues.  I know my 

own writing would not exist without the help of such people.  Because of this, I feel honored to 

have the opportunity to work as a writing instructor in which I can support others in developing 

their voice and exploring the craft.  I encourage my students to approach writing as a means of 

discovery.  As E.M. Forster put the point: “How do I know what I think until I see what I 

say?”  But I also remind them (and myself for that matter) that the journey is ultimately a 

quixotic one.  For as Leonardo Da Vinci observed: “Art [or writing in this case] is never 

finished; only abandoned.”  This is, of course, not to suggest that the journey, being quixotic, is a 

waste of effort.  After all, it’s no small victory to transform each sentence you compose into a 

giant to be challenged.  It’s simply to acknowledge that writing is recursive by nature and often 

thrives when formerly-held static notions of composition are jettisoned for more process-oriented 

models. 

Knowing this, I utilize a portfolio system in each writing course I teach, stressing the 

importance of drafts, peer-workshops, and revisions.  In FYC courses, I challenge my students to 

rethink their writing projects, translating and recasting their original arguments into new 

mediums with new audiences.  Such challenges help students to become better aware of the 

rhetorical choices at their disposal while allowing students to cultivate their persuasive skills in 

mediums they often feel more confident in exploring.  The goal, in each case, is to demystify the 

writing process and to encourage students to consider themselves as authors who are not only 

entering a larger conversation but—as Gerald Graff and Kathy Birkenstein’s work “They Say/I 

Say” suggests—adding and enriching the conversation.  To accomplish this, I foster a decentered 

classroom of small group work and student-led discussions; however, when needed, I certainly 

don’t shy away from modeling successful writing strategies through small lectures and 

presentations.  In other words, I find it helpful to bridge Alison King’s dichotomy of “the sage on 

the stage” and “the guide on the side” by encouraging student ownership and inquiry while also 

elaborating and modeling specific tools—tools ranging from “the Toulmin method” to “how to 

conduct a successful peer-editing workshop session”—to further hone and cultivate the writing 

lives of my students. 


